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I will just go though what is a vast subject in an order that I hope makes sense.  Do stop me if you want to ask a question.
We can do more questions at the end + I’ve got various information leaflets.
Firstly, ‘What is dyslexia?’
· NOT gerdhal - dyslexic = dysleksek	      ‘wordblind is 											   inappropriate &
· NOT gerdhelni - dyslexia = dysleksia	              a misnomer

· What is dyslexia – specific difficulty with language in one form or another
· Broca’s region – wiring
· It is a continuum, so people can be affected very mildly or to any degree up to profoundly; often inherited
· Those affected are usually of at least average intelligence, often highly intelligent
· Skills/talents in specific areas – e.g. music, sport, computers, art
· I assume we are currently only teaching adults (?), so they should be aware of their own difficulties and what helps/works for them.  
· They may have had an assessment done, which should detail what kind of support is needed
· If they are unaware that they are dyslexic, but you suspect that this may be the problem, maybe you need to have a conversation with them – some people can be very self-conscious about their own difficulties, so tread carefully.  This could be the turning point for someone who has always struggled without knowing why.  They can apply to have an assessment done - CDA – details available
· Not a blanket problem; can affect one or more different areas in different individuals
· Those who experienced dyslexic symptoms as a child in school may have learned to cope with/work round it, but it can surface later in a different guise, such  as difficulty with organisation of tasks
1
· Children who have been assessed and given a diagnosis of moderate to severe dyslexia are often excused from learning foreign languages at school, since it is thought that extra time spent on the core subjects will be of greater benefit.  This may be the case, but it doesn’t necessarily follow that learning a second language will cause huge problems.  I think, that as long as the teacher is aware, and there is an ongoing conversation between student and teacher about what they find difficult, if the desire is there, the keen student will find a way into the language of choice.  In our situation, of course, we can safely assume that our students want to learn the language.
· There is  a piece of research that I am waiting for someone to do.  Is there an innate disposition in the brain towards the language embedded in one’s genes? Would those of Cornish ancestry who have trouble with English find Kernewek easier, because their brains are have been programmed towards it in the past?  My gut feeling is – “yes”.
Now for the particular areas that dyslexia can affect:
1  Vision – possibly the most common, and therefore giving rise to the 				misleading term ‘wordblind’: 
a) tracking – transposition of letters within words and words within lines of print; losing one’s place when reading; left/right confusion; mirror-writing
b) difficulty distinguishing similar letters & therefore, words (see below)
c) letters that may be confused visually - 						    
   commonly: 	n/u      m/w      n/h     h/y      b/d/p      i/j/l      [+ others ]
         words/letter sequences that may be misread/confused:
         yn / yw	ha / na	an / na / ma	ow / om	     hi / ni
         mer / mor / meur / mar / mir	yn-dann / yn-bann	penn / benn
         bew / dew	/ pew	pys / bys		py / by / dy	 namm / mann
          pell / dell		diw / piw		
It will usually be small words that cause confusion
													2
d) visual stress; words jump around; words come & go 
e) Some fonts are better than others; generally sans serif styles cause less of a problem; Comic Sans is accepted as a widely available suitable font
f) Justified texts are more difficult than those where there is unequal line length; of you are producing work, don’t right-justify it; it is then easier for students to keep their place when reading
g) Black on white/white on black: this can be a problem and accentuate a), b) & c) above.  This is where the wearing of coloured lens glasses or printing on coloured paper may help; it should be noted that not all dyslexics gain benefit from this.  Again, different colours are better for different people.  An individual should be able to tell you which colours cause them difficulties and which are the optimum.  Use of a highlighter pen in texts can be helpful, also the use of different colour inks for different sections/words/purposes.
h) Sequencing – can be partly vision-related, or auditory; it also affects maths and organisation
i) Difficulty transferring information from a board/screen to a book/paper
j) Problems using a dictionary; this could also be as a result of visual difficulties


2  Hearing
a) Difficulty distinguishing certain sounds, especially the difference between voiced/unvoiced:   e.g.  b/p    s/z   g/k    th/dh
b) Hearing sounds differently from the norm
c) Sequencing of [sounds within words] & [words within sentences] when heard spoken
d) Possible difficulty with vowel sounds that are not part of English repertoire
Letters/sounds that may be confused aurally:   as above +	f/v/th/dh			vowel shades – e.g.   e (short) 	e (long) 	eu  	ü 	i (long)	y
														3
3  Organisation
a) Personal organisation – difficulty with dates/times: may need phone reminders/written notes of any class changes
b) Organisation of material – filing etc; finding place in book – be aware and offer help if necessary – another student could fulfil this function
c) Manipulation of words into sentences, sentences into paragraphs; homework may show this.  Specific Cornish word order rules (e.g. in subordinate clauses) may or may not make a difference if this is a problem area.  As I said, not all dyslexics are the same.
d) Punctuation: commas, apostrophes can be transposed.  
e) Grammar: word function within a clause/sentence; conjugation of verbs; word order.  This is an issue not just for dyslexics but for a certain generation of people who were not taught grammar at school.  Generally speaking I have found that it is helpful to explain word functions and also terms such as ‘subject’ & ‘object’.
f) Having said that, grammar rules may not always help; most dyslexics find it easier to learn within a precise framework, but there are those who  just find it totally confusing and learn intuitively
g) Actual handwriting – formation of letters, spacing on the paper.  The use of computers has certainly helped those for whom this is an area of difficulty.  Can all work be completed without handwritten items?

4  Maths
This does not really concern us here, but it is interesting to note that since Maths has a language of its own, the ability to use this may/or may not be affected.  
It is possible, however, that if someone does have dyscalculia, they may (or equally, may not) struggle with the different counting system of Cornish.  We need to be aware of this possibility.
														4

5  Exams
There are various kinds of special exam provision:
a) Extra time allowed – maybe half an hour added on to a two hour paper
b) Printing on coloured paper – check the colour first
c) A reader may be provided for those whose reading is severely affected e.g.  by visual stress that cannot be alleviated by any means
d) An amanuensis may be provided for those whose inability to write legibly prevents them from expressing their knowledge on paper
e) Computer-based exams – laptops are used in the exam
All of these, apart from b) would need to be recommended by a certified assessor for exams such as SATs, GCSE, Degree.
6  Learning styles
Most people have their own preferred learning style, but for dyslexics it has been shown that a multi-sensory teaching and learning style is by far the most successful.
This means that a student should be able to hear something spoken / see it written / speak it themselves and do something kinaesthetic, such as play a card or dice game to reinforce the sensory pathways to the brain.
I think the teacher has to be aware of these possibilities, but in our situation, where we are teaching adults, out of the education system, we should rely on the student to guide us as to what helps them personally.
Finally, it is true that what is good for dyslexic learners is also good for all learners.
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